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SPEECH EDUCATION FOR SECONDARY SCHOOLS*

WILLIAM R. CONNOR
Principal, Longwood High School of Commerce, Cleveland, O.

THE following expanded outline represents the attitude I hold
concerning the place and function of the teacher of speech in

a secondary school.
First, as to FUNDAMENTALS.—It appears to me, a mere

administrator, that the teacher of speech ought to be making
changes,—noticeable, even measurable, changes,—for the better in
the speech habits of boys and girls. In other words, pupils should
pronounce words more accurately, and enunciate more distinctly
and pleasantly as a result of the work of the teacher of speech.
Pupils should use more clear-cut sentences and decidedly fewer
unorganized and even unpredicated collections of phrases as a result
of the work of the teacher of speech. Pupils should be gaining
constantly in the proper use of changes of pitch, changes of volume,
changes of inflection, and changes of vowel length in making their
remarks more pleasing and effective, all as a result of the work of
the teacher of speech. Pupils should be able to start more easily,
and, I believe, quit more promptly when they are through, as a
result of the work of the teacher of speech.

One has but to witness the effort of a young teacher trying to
help a pupil lengthen a good two-minute effort into a three- or
five-minute talk for which a passing, or better, recitation mark is
the reward to be set wondering if the work of the teacher of speech
might not be more properly classified, like fishing and dentistry,
as an extractive industry" rather than a "transforming industry."
Lincoln's calm reply to an irate opponent growing personal in his
remarks and questions, "A man's legs, sir, should be long enough
to reach from his body to the ground," should certainly be the motto
of the teacher of speech in judging the adequacy of the pupil's effort
from the standpoint of time. These remarks are thrown in at this
point because it has seemed to me that the time measure of the

* From a speech given at the annual convention of the N. A. T. S.,
Cleveland, O., Dec. 29, 1920.
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n o THE QUARTERLY JOURNAL OF SPEECH EDUCATION

pupil's effort has ranked with unmotivated formal drill upon funda-
mentals in its deadening effect upon the work of the teacher of
speech.

Undoubtedly, the specialist could reveal other fundamentals, and
preserve a better balance in emphasizing them. These are the ones
which appeal to me now as an administrator interested in a few
easily understandable results. If these blunt remarks provoke a
better statement from specialists, I shall be amply rewarded for my
own efforts.

Second, as to CONCOMITANTS.—While it is probably some,
such list of needed changes in the speech habits of boys and girls
which justifies the speech specialist in the high school, yet, to my
mind, the concomitants of successful work in forming these habits
are of more importance than the fundamentals.

Recently, a committee of the N. E. A. drafted a statement of the
fundamental aims of the secondary school. These aims may be
expressed briefly as health, citizenship, vocational efficiency, and
recreation. These aims are denned and defended in a bulletin of the
Bureau of Education. Suffice it to say here, I believe most heartily
in these aims; and what is more, I believe that every teacher of
every subject in the high school should contribute very materially to
their realization.

What can the teacher, or department, of speech contribute
toward education for recreation?

First of all, let us get out of our minds the idea that education
for recreation is the same thing as educational recreation, that is,
recreation that is educational in the sense that it is useful informa-
tion or general culture in sugar-coated form. Under modern con-
ditions, recreation, re-creation, is a worthy end in itself. What the
high school needs is recreation which will form habits of re-creating
which will persist long after high school days are ended. And once
we look at recreation in this light, we are bound to see that much
of what we now do is misdirected and inadequate.

As it is today, athletics, music, and the school play form the
recreational triumvirate of the high school. Associated with the
play as responsibilities of the department of speech are the declama-
tion, the oration, the debate, and pupils' talks in morning exercises.
No group of people in the high school have so great an opportunity
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SPEBCH TRAINING IN SCHOOLS 111

to touch the recreational life, habits and ideals of the next genera-
tion of men and women as do the teachers of speech.

Much literary study in the high school today is comparable only
to the study of anatomy by the method of dissection,—this in spite
of the changing ideals of English teachers everywhere. One does
not have to know anatomy in that detailed fashion in order to enjoy
the "Discus Thrower," "Venus de Milo," "Hermes," or St. Gaudens'
"Abraham Lincoln," let alone the "Boy with a Thorn" or the "Boy
with a Goose." I remember well how a group of foreign laborers
struggling to learn English in evening classes clustered in admira-
tion about the excellent reproductions of St. Gaudens' "Lincoln"
and "Atlantis' Race" on display in the assembly of the high school
building where the classes were held. Throughout the term, they
seemed never to tire of visiting these works of art. It would seem
that one would need little more than normal eyesight and intelligence
above the grade of a moron to enjoy, in a measure at least, almost
any real work of art. In the same manner, good,—even just fairly
good,—oral rendition of any good poem renders it enjoyable, and
hence, desirable to very ordinary minds, whereas the analytical
study all too common even yet renders it wellnigh hateful to all but
the brightest minds.

Homer sang; scop, gleeman, and minstrel are more properly
associated with revelry than with study; Shakespeare filled his
theaters with Elizabethan pleasure seekers; and in our own day,
Riley and Noyes are reputed to have said that they wrote mainly
that they might have something better to read or speak. Poetry is
distinctly an oral art. If it is ever again to create and re-create the
spirit of the masses, it must be rescued from the literary analysts
and turned over to teachers appreciative of the power of oral ex-
pression.

Education above the very fundamentals of reading and writing
has so recently come to be considered the heritage of others than
the intellectual elite, that, on the whole, it is doubtful if any of us
have sensed the importance of the part the teacher of speech might
play in the recreational education of the men and women of the
next generation. Indeed, the echoes of the doctrines of mental
discipline and culture, whatever these may have meant when we
were busy educating the upper two percent of the population, are
still loud in our ears. There is danger that we may miss a very
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real opportunity for service in seeking after these time-honored
sanctions of the academic world, rather than the very simple ideal
of making poetry, and indeed all literature, useful in creating, and
re-creating the spirits of all boys and girls.

What can the teacher of speech contribute toward education for
vocational efficiency f

It may happen that the teacher of speech can turn vocational
counsellor many times in the course of her work. She probably has
a negative duty in that she will need frequently to discourage boys
and girls from attempting the stage or the platform as a career,
while, now and then, she will have the positive opportunity of saying
to the gifted pupil of more than ordinary character and industry,
"Yes, go on. This is a good way to try out further your ability to
do what you want to do. * * * * *"

What can the teacher of speech contribute toward education for
health?

I never see a good show,—and there are good ones all the way
from Ziegfield's "Follies"-to Drinkwater's "Abraham Lincoln".,
but I am impressed with the fact that, physically at least, really
great performers must live wholesomely, more wholesomely than
you and I ordinarily live. I never hear a habitually musical con-
versational voice but I think of the spirit and health behind it.
Rather certain I am that boys and girls will give more attention to
oral hygiene, and live a little more wholesomely in general, as a
result of well-motivated speech work; and I am inclined to believe
that the teacher of speech is justified, from the standpoint of her
own work as well as from the standpoint of the health of the child,
in emphasizing ways and means of improving the general health
and the health of those organs especially concerned in better speech.

What can the teacher of speech contribute tozvard education for
American citizenship?

A number of years ago, while a student with Dr. Ross at the
University of Wisconsin, I was much impressed with the truth of
his remark, "Discussion is the duty of all persons, and more
especially of persons of education." This is especially true in a
great republic like the United States, where social control is so
largely the result of the ideas and ideals most widely disseminated
among the people. The teacher of speech, then, has the duty of
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SPEECH TRAINING IN SCHOOLS 113

training boys and girls to take__ part in discussion, even though
"taking part" involves' but the injection of a single thought ex-
pressed in one short clear-cut sentence.

In 1845, a t the conclusion of Cobden's powerful address on the
"Corn Laws" before the English House of Commons, men on the
Tory benches whispered to one another, "Peel must answer this."
But Peel crushed the notes he had made and remarked, "Let them
answer him who can. This day I join the opposition." And he
crossed the floor and took his seat on the opposite side of the House.
Probably no event of more significance for the ideals of English
democratic citizenship ever transpired in the House of Commons.
Here was a man ready to sacrifice instantly a party career to his
new-found convictions. Debate with Peel was a means of seeking
truth rather than a way of making the worse appear the better side,
and he would not prostitute his great forensic power to mere party
ends.

What an opportunity, then, has the teacher of debating and
public speaking! Let her set up as her ideal: debating is a co-
operative way of seeking truth or accord. Let her state questions
as questions, and preserve the investigative and persuasion-to-con-
viction attitudes. Let her encourage change of sides whenever a
change in convictions dictates. One might easily imagine that a
decade of such teaching of debating in every high school and college
in the land would form ideals and habits which would make over
American political life in the succeeding generation.

The teacher of speech, as teacher of public speaking and debat-
ing, then seems to have a duty in education for citizenship, which in
itself, is probably of more social significance than all the other
services she can perform.

Naturally, improvements in health, vocational efficiency, recrea-
tion, and citizenship would not of necessity attend formal drill upon
the fundamentals of correct speech, but I believe that they would
be concomitants of rationally conducted work in speech training.

Third, as to chief ADMINISTRATIVE AND TEACHING PROBLEMS.

—How much time should be given to the work in speech?
How should this time be distributed:—Would it be better to
have one hour courses distributed over a number of years or five
hour courses concentrated in some on year, and if the latter, what
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year? Would a combination of one hour and five hour courses be
better? Should the regular English teacher be expected to do the
speech work? Should special speech teachers be assigned to the
English department ? Should a special department of speech train-
ing be set up co-ordinate with the English department ? Should the
course of study emphasize FUNDAMENTALS? CONCOMITANTS? LIT-
ERARY MATERIAL? MATERIAL FROM HISTORY AND CURRENT EVENTS?
Should courses be named so as to emphasize one or the other of
these points of view? If so, which? How much extra-curricular
work should there be? Should the same teacher do regular class-
room teaching and extra-curricular work? If so, how much? Can
competent teachers be secured?

These are the questions which are disturbing every administra-
tor. I-confess that I do not have an answer to any one of them.
Teachers of speech in colleges and schools should come forward
with solutions to some of these problems. In the meantime, we
must do something. The following proposals represent just such
a basis until I am shown a better way.

A TENTATIVE PROGRAM FOR SPEECH WORK IN THE HIGH SCHOOL

Speech work is to be done by special teachers assigned to the
English department.

Ninth and Tenth Years, Required
One period each week out of the five periods now assigned for

work in English.
Course of study to emphasize literary, historical, and current

material, including school affairs on the content side, and the fun-
damentals given above on the formal side. Formal drills to be
used only as motivated by recognized deficiencies in dealing orally
with content.
Eleventh and Twelfth Years, Elective

Public speaking and debating, five periods each week one semes-
ter, elective at the beginning of any semester during the last two
years of school.

Course of study to emphasize history -and current events on the
content side, and such extensions of the fundamentals given above
as can be motivated on the formal side. Especial emphasis on the
concomitant of citizenship.
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SPEECH TRAINING IN SCHOOLS . 115

Oral interpretation of literature, five periods each week for one
semester, elective at the beginning of any semester during the last
two years of school.

Course of study to emphasize poetry and other literature well
adapted to oral expression on the content side, and such extensions
of the fundamentals given above as can be motivated on the formal
side. Especial .emphasis on the concomitant of recreation.

Provided, that no pupil may take both semester courses in
speech work during any one semester; and further that no student
may take either semester course in speech work during the same
semester in which he is taking part of the third year of English re-'
quired for̂  graduation without permission from the head of the
English department.

SPECIAL CONSIDERATIONS

All speech work shall be organized, administered and taught at
all times so as to gain a maximum of the above enumerated con-
comitant values.

Participation in assembly exercises, debates, and plays shall be
considered extra-curricular activities.

Teachers of speech shall not have a program of class teaching
and coaching of extra-curricular activities combined which is
heavier than the regular programs of other teachers in the English
department.

Finaly, To SUMMARIZE.—I want to extend speech educa-
tion because I believe that, by meant of it, boys and girls can be
brought to use the mother tongue more pleasantly and effectively,
and because I believe that a very great deal of effective education
for citizenship and recreation must, of necessity, accompany effec-
tive speech education.
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